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INTRODUCTIO
...v.

This RIC.EXCeOtional Child'Education Report presents infofrmation'about
tOokrof_the efforts.'being--Made to 'bridgethe gap betweenlIbilingUal and
special education. The main. focus Of this report is on.ftograms that
bring together No orrmoreagencles or departments in ordgr:to'better
SerVa.Ihe needs of the bilingualliandtcapRed child.

,

The Repor/t is divided 'into two parts; the first section 'includes
three papers presented at a Roundtable Session on'The Exceptional.Bilingual
Child in Philadelphia en April 21, 198(5.

- The first-paPri-,Patritia Landurand, describes the Bilingual Special

=

ogducation Project.(BISEP) in MassaschUsetts= This-project develoaed from
the cotlaborative efforts qf the Massachusetts AdVisory Council of Bilingual
Education ,to the Departmenf'of Education andthe-Bilingual Special Education
Training,Group Tasorcd within the.Division of Special Education's Manpower.
The project serves the full spectrum f handicapped minority children and
yoUth in Massachusetts..

, 4
The second paPer, by .Nancy Dew a d Ron Perlman, descr bes the activities

of the Illinois Resource Center established through a grant fr the Illinois
State Board' of Education to provide supportive services to sch 1 personnel
associated with bilingull education programs.

The final paper, by Ana-Maria Schuhmann and Mihri Napoliell describes
a Mainstreaming Inservicg Project for Children of Limited English Speaking

.Ability in New Jersey. Inservice training is designed to expand the bilingual/
'bicultural awareness of resource teachers and child study team members, and
to enhance thei jnstructional competenciet of bilingual/bicultural education
teachers in dealiWwith handicapped LESA students.

The_second part of the Report Cletffiins descriptions of 22 bilingual/
hiculturit speciateducation training projects funded in fiscal. year 1979
by the Bui'eau.of-Education for the Handicapped (BEH)/Division of Personnel
Preparation (DPP), Out'of those-Presented,12 offer preservice training,
6 provide ITIsrvice., and 4 others.coMPriS'e'both prdservice and inservice
comp-Orients. Whese.projects,are-locatedHin 10 :States: -Arizona, California
Colorado, Massachusetts,.New Jersey, New Mexico, New Yor
and TeXas, :Few of these .projects operatein collaboration with agencies-

,. outsidetheir/181)000ring- institutions; however, many projecsrestabliSh
liaisons with_ other organizations. which pebvideresource in ormation,-'tech-
vital assistance, and/oeSeevice.delivery.

y,

g': those;
noted.thatthe'PrOjects,descrlbed by (andurand andNa0o

are amort'ithoSelisted in '.1hfssection,

Part LI is taken from.a WOrkWo Re ssues in-Bilin ual Bicultural
,.

Special Education Pe_s5onnel Preparation consucted on Februtary 4-5, 1980 at
the-ithiversity of Maryland. The Report was peepared by the Association fOr
Cross'-Cultural Education and .50.0a1 Studies, jric., (ACCESS).

Appendix4 A provid a Sample forth taken from A Directory of'Billngual\,

S ecial Edudation Resourcesin Massachusetts.
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BILINGUAL SeilCIAL EDUCATION. REPORT

Patricia Landurand

Overview of BilingualStudent Po ulation in MassachusettS

In Massachusetts. public schools, approximately 48,000 students speak a
primary language other than ,Of:these. 48,000 students, roughly

6
18,000'are considered to be of limit 'English proficiency.- -The-largest
linguistic minority Population in Mas(achusetts is Spanish. However, there
are populations of school age children living in. homes where the_ main language',
is Armenian, Cape Verdean, Chinese, Finnish, French, Hebrew, -Greek,,Italiani
Koreani-PoliSh Indian languageS,-PortugUese, Russian, Syrian or Vietnamese. a
The three laminant linguistic populations are-Spanish, Portuguese, and Chinese.

0-

Many of the 18,060 limited English Proficiencystudentsare enrolled
in.the 45 communities with transitional bilingual programs. These programs
are in Toth suburban and urban. school systeiis throughout the state. However,
-onlva-portion ,of the 4',000Students clag$ifiedas limited. English proficient,
in-lett,recele'serviceS-of-a-bil-tngual program; According to state law, in ,

Massachusetts communities with fewer than 20 limited English proficiency
students lna particularlanguage group, the school system does not have to
implement a bilingual program in that-language. On Pie other'hand, in coMmd-
nitiet where a complete bilingual program does exist, some parents,- preferring
the immersion model, elect not to have their children participate in a transi-
tional bilingual education program.- .Therefore, for various reasons, many
linguistic,minoritystUdents hwie serious language needs .that are not being
addressed,Aespite the many legal protections guaranteed those.students by _

State and federal mandates. .

Thejlilingual Special Education Project

The Bilingual Special EducatiOn Project (Project BISEP) was created in October,
1977, in response to concern for the lack of services for bilingual special
education. Both the Massachusetts Advisory Council for Bilingual Education
in the State Department of Education and the Bilingual Special Education
Training Group Task Force within the Division of Special Education's Manpower
Project corroborated the lack of services for bilingual special education
students. On January 20, 1977, the group met for the first time, in order
to discuss the definition of bilingual special education, issues, problems,
needs, and personnel roles. The task force identified and clarified a number
bf state and lo6a1 level needs andiserved as an impetus for the subsequent
fupding and staffing of the Bilingual Special. Education Project (BISEP),
which became operative in October, 1977.

The Bilingual Special Education Project is managed by a Director ind an
.Assistant Director, and employs one part time administrative assistant and
shOrt term temporary consultants. In 1977, the project was affiliated with
the Division of Special Education and had dirett lines of responsibility with
the Statewide Federal Planning Project. 4s of October, 1978, BISEP became
part of the Bureau of PrOgram Development and Evaluation of the Division of
Special Education and has been funded through state discretionary money. In

, 4



order to coordinate efforts. wierother divisions, the project maintains'-
permahent communication with the Bureau-of Transitional Bilingual.Educatioh,
Division of Curriculum and Instructions,Bureauof Equal Educatiodal Opportunity,
and the Division of Itiacational Education. Irraddition, it maintains ongoing
coMmunication with both thOlassachUsetts Bilingual Advisory Council and a-
BISEP-Advisory Task Force.

Prior'to Project BISEP, data about students needing services, the number%
of fully trained personnel', and,the number of bilingual special education.
training programs was inadequate and unreliable,' There was also a lack of
awareness about the availability of needed resobrces for nondiscriminatory
testing and delivery of service to linguistip minority students with special
needs.

Based--on evidence of a lock of services for ,linguittiC minority spEcial
education students, Project BISEP established the.long range goal of providing
quality bilingual special education programs_for such students. In order to
attain this overall objective, the following short range objectives were-
developed for the first year of the, proposed project:

1. To define the populations to be served,

. 2. To-identify programs necessary to service language mino
special education students with disabilities

To define persbnnel needs to develop and implement programs

To identifyongding model bilingual/special education pr grams
and resource personnel inside and outside the local ed ational
.systems-

To , establish a statewide bilingual special educa D advisory
task force'

6. To identify available assessment and special teaching materia)s
for use with potential language minority/special educatipn students.

To establish a central office resource center for information
ori testing materials and techniques, resource personnel and
resource agencies, to, be integrated with regional centers

To develop a statewide disemination plan. for sharing expertise
and materials

After October, 1978, BISEP. determi atistitally that approximately
5,200 bilingual 'children statewide-requ d-special'education .services. This
figure-was.derived from applying the minimal special needs inciden6e figure
(12%) to a bilingual population in Massachusetts of 43,464. -In addition,
accordjng tothe approximate figures that the-Bilingual Special Education
Project compiled using a voluntary:survey (52% return 'rate) completed by local
special education directors in Massachusetts,- only 1,955' children' (4.$%).
of the totaibilingual population had either been placed in spdtial education
prototypes or had been identified s children potentially needing special



services. Furthermore, ofthose students classified as havingpecial needs,
most were in restrictive programs(With. more than60% of the.Stu ent'S time
spent outside the-classroom) where little mainstreaming occurs

Based on these .statistics. and the fact that the exact pert
linguistic minority students needing special services was unkno
Biltngual Special Education Project designed'and. conducted a qu
quantitative needs assessment in 45 school districts with Trans
Bilingual Programs.' Each town in Massachusetts with SpecialEd
Transitional Biingual.Programs was visited to obtain:first hip
Bilingual Special Education and'a senSe'ofits future possibilit

The on site visits establtshed'direct contact with local si ff and
,informed local school administrators in these. 45 school'district about PrOject
BISEP. . During October thrbugh December the on site interviews w re conducted
and by December -31,1977, the.first draft of the needs assessmen was completed
and disseminated to RegionaL State Department Personnel, Federa Planning
Project Directors, Special EduCatiorrDirectors, Transitional Bilingual

,..Education Bureau Directors, andjIrStP-Task Force:Oembers.

Regional EducationCenters

The first major cooperative endeavor of BISEP_with the regional e ucational

W=p:finh:aScaCt);
Department

gr+Ign:d1=t1 4:tn=
these.workshops were Special Education Directors, Bilingual Directors, and :,

Igg9U1d1011=.47von;d4
the initial on site interviews. These workshops

according" to regiOnal needs. Some major problems related to the provision- of.:
-services, tolinguistic minority students with special needs that wire identified
in the five regional administrative workshops included:

The uneven geographic distribution, of the population and, onser:,
quently the logistics of providing services to low incide ce language:
minority children,

The varietiesYof languages and (within language groUps) nationalt,
cultural: backgrounds involved

ntage q
n,, the

litative and
tional
cation and
knowledge of
es.

The lack.of training programs and personnel for bilihgua
education

The-wide variations f.different local educattorial,

\

, 1: ,

k'..

The ethnocentric attitudes towards students of other cultures
and languages &

The lack of sufficient integration of language minority special
education students language minority students in regular
classrooms 41.

'agencies
nee S-D

pedal



The lack of information about nondiscrimina ory inst ctional
'and assessment materials

The Inadequate early identificition screening and assessment
-Instruments for use with language minority studynts

-- The lack of information about'existing bilingual special education
model programs

The lack of fully.trained bilingual special education personnel

The lack of research in bilingual special education

Tile, luck of intertown andrAintratown collaboration

The lack of 766, 94-142,andlEP design and development inservice
training for bilingual and bilingual special education staff

:The lack of collegetUniversityllOvolvement in thedevelopmentof
preservice andinservice programs inthis area.

The'lack of communication between special. education and transist onal
bilingual education administratorsand'staff.

The-above problem areas were then analyzed and grouped ipiSpecial education
and bilingual directors.in the follaWing major.categorietof concern:

The 'need for_ effective bilingual specia,1 education programs and
models

The. need for staff inservice and teacher consultation-

The neefor fully trained bilingual special education teachers,
counselors, social workers, specialists and teacher aides

The needforincreased,parental involvement, materials for public.
communication; and programs for parent training and:education.

The'heed for culturally and.linguiSticallY appropriate,scrething
and Otsessmentapproachet and Materials.

:State Conference

In addjtion to-conducting a comprehensive needs. assessment, Project LUSO
condUcted,a stateWide conference on assessment. techniques and materials
uring the Spring of 1978_ The-conferente,-"Diagnosis and Intervention in

6ilinglial-Specialjducation: .Searching for New AlternatiVes,". dealt in depth
"withi-majOrtopiC areas such as.

" "Cultural piversitY: Implications for Educational Chan ,e"

2. "Identification of Linguistic Ability oStudentt Whose Home
Language is Other than English",._



"A Model for Kindergarten and.First Grade Smening of Linguistic
Minority'Children Who May Have Special Needs"

"While YoLuGet an Assessor: An Eight, Point Action Ran"

"Sociolinguistic DimensionS of Bilingual Assessment"

"Perspectives in Assessment and Educational.. Planning for BilingUal
Special. Education" .-

Conference participants were limited to 200 invited school and agency
personnel who were directly involved With linguistic minority students.'

Bilingual Clearinehouse

A third major achievement of the Project-during its first year of operation'
was the establishment of a Statewide Bilingual Clearinghouse. The BISEP
Clearinghousethat has been ongoing for the past two years contains infor-
mation in, six major areas. The first area involves bilingual special..eduda-7
-tion human resourdea in the'state. This area indludes.infOrMation about
public school personnel, private agencies, universities and doll6geS, hospitals,
social service agencies; and community agencies. The second component ofsthe
Clearinghouse includes bilingual speoial education-materials and curritbla.
Because of .the paucity of commercially made and teacher made material,, there

.!is limited information in this area. The third component; a placement.center,
includes resumes of individuals seeking positions-as well as a list of posi-
tions available in public schools. Although there are Yoery.few qualified
-bilingual SpeCial education personnel-within the state and many available
posltions in this area, placements have been made. The fourth domponent.
the Job Bank, has not'been implemented because of-a lack of staff.- However,
the function of the Job Bank.was'to compile and disseminate'(1) a liSt of
industries willing to train and hire prospecffve lingUiatic:Minorityspecial
education'secondary students and (2) a list-of schools and liaison'school
personnel working with bilingual special education students the fifth cone
ponent in the ClearinghouseinclUdesTiodel programleaders in, bilingual
special educationin the United Statet.and U.S. territories. Finally, a
research component, was included in Order to compile and disseminate, the
latest research articles in the area of assessment and service deliVery fdir
minority students:

Bilingual Resou e

As an outgrowth -of the Statewide Clearinghouse.; FUSER developed and
disseminated an-extensive.Bilingual Reaource:Ore This statewide
directory includes the names and functions ofbIllngbai people and-agencte,
servicing linguistic minorities .The directory:serves as a linkage network':
for people.working with linguistic liinoritios,;: By design, the Directory
was' wideltdisseminated and encourages interAOncy collaboration among
personnelom local .school systems,. universttiOsT.'hospitaisi and various
agencies throughoutfthestate, See. Appendix:A.'



TraihipgAorkshOps.

Beyohd'the'role of maintaining the Clearinghouse, the Project is primarily
involved in deVeloping and implementing many statewide regional and local
tratni* workshops in the area of bilingual special education., The Project
hasAonducted statewide training for psychologists in the area of nondiscrim
neOry.assessment of linguistic minorities youngsters, foradministrators in-
the area of legal issues and program planning in minority special education,
and for speech therapists in assessing language development of linguistic
minority ..students.. The majority of'training, however, has been focused on
bilinguahteachers and special education teachers. -Courtei such as Methods.
and Materials'in Bilin ual S ecial Education and Understandtn Cultural

nes _have been_develope and piloted withdteachers. The first course was
ne to help teachers screen for special needs, measure students' langu-

age proficiency, modificiassroom environment,,and. design and evalu'ate.
indiyidual educational plans. The second course, Cultural Awareness, involved
the teachers in experiences designed to help them understand and utilize non-
verbal communication. Training packages such as Nonverbal Communication and
Manual for Identification of Limited En lish Proficienc Students with-S eciil
Nees have been published by BISEP and cep vs are available through the Pro ect.
Both of these publications are an outgrowth of these two courses.

Advocacy Efforts

jk,ringfireject BISEP's- second year of. impIemeritation, a report, entitled
Double Jeopardy, wasveleased in the summer of.1978 1:6, the MassachusettsJeopardy,

_ . .

. Ad4oCacYCenter as part of a multistage effort to address and remediate the
problems -of continuing racial discrimination in special-and regular education
in Mattachusetts:-'. The study cited 15 towns in Massachusetts I'm...prima facie
denial of appropriate special education services to- linguistic and racial
minority students:. After. nalYzing the data.froM the State Department of
Edudation, the study concluded that in Massachusetts a situation exists
involviO.beth overenroilment and underenrellment of minority younggttrs in

,special education. Of the Hispanic and Black students enrolled in the-commun
Alet-Cited'for prima facie.denial a high. percentage was-receiving special
eduOtion services, irvery- restrictive settings. On the other hand, racial
40:ethnic minorities wereunderenrolled in out -of- district private placements.
410-sachusetts Advocacy's study has resulted in. continuing involvement between

e Division- of Special Education and towns- cited. The Bureau of Program
Development and Evaluation:within thd Division of Special. 'Education. has coor-
dinated and monitored the investigations, the development-of.local school
systeM planS to remedy the-existing situation, and the ongoing negotiations and
technical assistance needed-to implement the remedies.

Bilin u-1 Special EducattbnAraduate P o rams.

-Along With providing technical assistance to communities cited for prima
facie denial of special education services to minority stadents, since
September, 1979, BISEP has initiated and funded too modelbflingual. special
education graduate-programs. One program-is at Regis, College in Weston,
and- the second program.is -at Fitchburg State College with vsite at Westfield
State College. Of the 162 certified bilingual teachers in Massachusetts who
applied. to participate in this licens e programlonly 60 were selected.

8.



These teachers are now enrolle 'n a part time twb year licensure program
in special education and have been awarded thiOvportonity tuition free. The
model used at FitchburgState.Celiege is the Teachpr of- Children with Moderate
Special eeds Model, and the model at Regis College is the'Generic Teacher
Model.

Both colleges responded to the. Request for Proposals initiated by BISEP
and were selected aMong other college applicants for the pilot training
programsdesigned.to bridge the gap between bilingual, special, and regular
-education. It'was the intention of BISEP to pilot two -different models.
The. first model, at Fitchburg State College. waPUesigned by modifying and
adapting the regular special education program already existing in the college
The second model, Regis Collge's bilingual generic model, was designed as a
total training approach for incoming bilingual teacher trainees. Because many
of the tasks confronting future bilingual generic specialists are extremely
complex, new competencies were included in the Grogram, such as understanding
and applying legislation, advocacy skills, and interagency planning.

Inservice Training

Recognizing the need for truth inSielLt tr"alrrl,rt to I A 'z,v1111 I airkl

the need to develop alternative local models for service delivery in target
city schools, Project BISEP, through the Division of Special Education, sub
mitted to the U.S. Office of Education, as part of its new Program Assistance
Grant for academic year 1979-1980, an inservice training component entitled
Consulting Bilingual Sllecial Educator TraintrIg. In this grant. 20 school
personnel (bilingual special educators. bilingual teacriers, and monolingual
special education teachers), servicing limited English proficiency students in
four-school systems in the Northeast Educational Region of Massachusetts, will
receive training in bilingual special education The participants will fun-Jour
as four system teams, in order to develop models 0f assessment and service
delivery that are appropriate to use in their particular systems,

Inte-divisionalModel

Most recently. BICEP fral-, ueg ,14,11.4 i.A. -,1-,,trO 1,,,I f.....,1 ,,,,,

a model Interdivisional Approa h to Ili ingu,1 Specia. Education. The loc,I
and state personnel attemptf'ing to imploment the Model believe the this into
divisional process approach will allow for the overall goal or pro.idin9 each
linguistic minority student a comprehensive evaluation prior t, placement in
a regular educational program The comprehenSive assessment will include
assessment of the student'!_i native language proficiency and LngiLh profi,1,.
and a diagnostic educational 'as:,, nent in math and reading the udent's
educational and medical records :11 he interpreted and used tor ,ducational

'F':1

planning. Finally, home visits wi -1 be made by people %1011tA in the parent_
language and culture. Information from the home accw!,went will ue analyzed
and incorporated in the placement,decisien.

Althoughthese "intake" procc ra 1 Lomponents rr r ih niod, I -III ,r-ly

Areavily on bilingual personnel, the interdivKional ptocNc mod,l ATIOW,
nonbilinqual personnel to share in the responsbility of devel4ping procc
and diagnostic intrumentc, and of sharing interprotatiow,, ifik proposed

model is one of a Ouildlnq level tram, conIsting of an IF-Wish-as-a-second
language teacher, bilingual teacher, special education teacher, reading teache:



a counselor, a regular education teacher, and the building principal. The
purpose of the building team is to (1) develop a systematic evaluation
intake procedure, (2) implement the procedure, (3) arrive at a profile of
the child's current functioning level; ancr(4) recommend appropriate place-
ment. The'building team will be involved in such tasks as deciding how to
determine language dominance and proficiency leyels in,both languages; deve-
lop-ing a parent questionnaire for home surveys; and developing a diagnostic
Informal reading inventory for both the student's mative language and English.
Overall,, the team should function as a supportive ongoing group that not only
arrives at a diagnostic prescriptive educational plan for the student, but
continues to re-evaluate the plan and program and recommend needed program
changes. For example, if the student dis-plays a reading lag, Title I services
may be sought, using the skills of the team's reading teacher. If a student
displays weakness in auditory functioning, the Special education member of
the team can consult with, the bilingual and ESL teachers in order to strengthen
this area and yet teach to other stronger modalities.

In-summary,-the Iterdivisional, interdisciplinary building team model
proposed by BISEP is- designed to provide teachers of linguistic minority

'students with more support. In this way, linguistic minority students will
receive more appropriate services as well as more program options. By
employing a team approach, key, staff will be able to share their specific
skills and the "gestalt" of all the specific skills will help to better
serve culturally and linguistically different students.

Linguistic minority students are the responsibility'of all school
personnel. Therefore, meaningful and s cessful programing for those
students can only occur when all school personnel view this issue as their
responsibility.

10.
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THE ILLINOIS RESOURCE CENTER, (IRC): A MODEL PROGRAM
FOR THE PROVISION OF SUPPORT SERVICES

Nancy Dew and Ron Perlman

Overview of Bilingual Education in Illinois

In recent years, the Illinois Stat Board of Education has adopted an aggressive
policy with regard to the provision of linguistically and culturally relevant
educational programs to'biementary and .secondary school students whose mother
tongue is other than English. Programs of transitional bilingual education-,
have been mandated since 1976 pursuant.to Article 14C of the School Code of
Illinois- and serve approximately 30,000 children from-27 different language

'backgrounds. This represents but a fraction of the more than 137,000 children
of non.English background. enrolled in Illinois public schools. Obviously,
any appropriation provided by the Illinois General Assembly goes first to
those-thildren- tn-greatest need-of -bilifigual-services, in -the case of this
particular student population, need is defined by the degree of English language
proficiency. Hence, children currently served by bilingual programs are assumed
to be those who are least proficient in English.

Historical Background-of the IRC_

In 1972the Illinois Resource Center (IRC) was established through a grant
provided by the Illinois State Board of Education. The Center's primary goal

is to provide supportive services to school personnel associated with bilingual
education programs in order to improve the quality of education of the limited
English proficient child. jatereStingly, at the time the Center was concep-
tualizing its plan for delivery of services, the Illinois General Assembly
adopted House Bill 1097 (Public Act 77-1523; September 10, 1971) which reads:
"No child who conies from a home in which a language other than English is the
principal language used may be assigned to any class or special education pro-
gram until he has been given, in the principal language used in his home, tests
reasonably related to his cultural environment." It was, therefore, at an
early juncture that the newly established Center decided to incorporate within
its workscope a plan to provide assistance to school districts in the assess-
ment, diagnosis, and remediation procedures for exceptional children of diverse
linguistic and ethnic backgrounds. Steps were immediately taken to identify
bilingual psychologists in Illinois who could assist in the proper assessment
and evaluation of students from various language and cultural backgrounds.
Within the first months, more than 100 requests had been made by school dis-
tricts throughout the state for the services of those bilingual psychOogists,
aiding significantly in the appropriate diagnosis of limited English proficient
students. -A product of the initial efforts of the Illinois Resource Center
(IRC) to provide this kind of assistance to school districts is the Illinois_
Registry of Personnel with S ecial44Skills in the Assessment-of 01109*n/1001_
tural Students and Others with Uni-que Language Needs (Crowner, 1960).

txtensive efforts are being made to determine reliable assessment pro
cedures, with predictive validity, for linguistic minority children. However,

this information has yet to filter down to the majority of teachers and other



personnel charged with the responsibility of student assessment and appro-
priate individual,curriculuM planning. Moreover, school administrators are
still reluctant to adopt special education programs which take into account
the linguistic and cultural needs of the limited English proficient child
once an exceptionality has been properly determined. the !RC has attempted
to resolve this through,a multifaceted delivery of services. Those services
include!: (1) a comprehensive and ongoing inservice program for teachers and
other pupil personnel in school districts serviag children of linguistic
minority origin, (2) the publication and dissemination of manuscripts treating
specific issues relevant to the education of the limited EngliSh proficient
student, and (3) 'special programs of study made available to bilingual teachers
wishing to pursue additional coursework in special education, emphasizing the
needs of the bilingual child.

Inservice Program

The 1RC has sponsored a number of workshops that directly relate to assess-
ment and develapiment-ofappropriate special education programs for the limited
English proficient child.. Subject matter has included nonbiased, nondiscrimina-
tory assessment procedures, tbe determination of language proficiency through
psychometric-and edumetric measurements: specific programs of remediation for
.the LEP child in the least restrictive'elivironment, behavior management tech-
niques*, and the role of culture in the educational process of the exceptional
bilingual child. Additionally, we have invited special education administra-
tors from diStrict and cooperative programs to a conference entitled "Addressing
the Special Needs of Limited English Proficient Children: An Examination of
Exceptional Children of Linguisti6 Minority Origin." The two day session offers
pertinent informatioa of legislation, identification, and referral procedures;
nondiscriminatory assessment procedures; and program development.

Publication and Dissemination

The 1RC houses a collection of manuscripts, bibliographies, articles, lnd
transcriptions that are mode available to any interested teacher, administrator.
or pupil support personnel_ Recently, the Center has published three documents
that have been:widely distributed and well received throughout the state. They
include: NationalOrigin Minority_ Children and Standardized Achievement Testier
(a paper), Nphi-jnglish or Limited Eriglish Speakers and Intelligence jesting
complete informational packet), and the transcription of the Conference on
Special Education Needs of Multiculturalltilinquaj Children, which-took
place in March, 1979, and was sponsored by the Midwest National Origin Dese.pc
gation Assistance Center, University of Milwaukee. Additionally, data have

*ft f fnteresting to note t,h At empha.31 .1 ,L.Jf
child has been in the domain of learning p.oblvm," ,et une miqmt su,Toct a

high incidence of temporary oelav-,oral disordurs due to the acculturation
process experienced by virtually every child of a linguistic and cultural
background distinct from the dominant, mainstream. Anglo culture



it

been gathered froth a needs assessment distributed to Illinois public school
districts to determine the extent to which bilingual exceptional children are
being served by existing special ,and/or bilingual education prograMs: Data
have also been collected from state institutions of higher. learning concerning
the availability of training in bilingual special education. This information

will be on file at theIBC in the near future.

nleacher Training

In the summer of 1980, the Center initiated a teacher training program in
conjunction with an institution of higher education to enable bilingual teachers
to receive certification in special education with a concentration in learning
disabilities. The program is innovative in that students participate in three
distinct yet interrelated activities--a series of special education courses
required for LD Special Education certification in accordance with thelIllinois
State Certification Boar two practica whereby etch student is assigned to
work with several children-of limited-English- proficiency under. the, direct
supervision of a fully certified special education faculty;. and a series of
workshops' focusing on the unique competencies to be learned by teachers' who
work with exceptional children of limited English proficiency.

The goals of this training program reflect the central efforts of the IRC
in assisting teachers who work with exceptional limited English proficient
students. 'They are:

(1) Td provide cltssroom teachers with an understanding. of current
issues in bilingual special education ,

(2) To provide classroom teachers with an in depth understanding of
special education needs with the focus on exceptional bilingual
children

To provide classroom teachers with the skVils necessary for the
assessment, of a bilingual child's level of educational and behavioral
functionin

(4) To provide classroom teachers with the skilfs necessary for the
formulation of a bilingual child's Individualized Educational
Program(lEP)

(5) To provide classroom teachers with necessary L., plat'

remediation programs through the use or appropriate curricJum
designs

(6) To assist teachers in the eftect ye
techniques, and

d
(7) As a long term'objectiye. to supply a cadre of hi iintjual teachers

who ,can provide services to children of limited English proficiency
with special needs.

Lion of behowloi mAnnycmcni

.4)



It is the hope of the IRC.that the provision of services such as
comprehensive inservice programs, publication and dissemination of essential
information, and teacher training will have a direct and powerful impact on .

the "per assessment and,program placement of exceptional childreh from
diverse linguistic and cultural backgrounds on.a state and local level'.
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MAINSTREAMING INSERVICE PROJECT FOR CHILDREN
OF LIMITED .ENGLISH SPEAKING ABILITY

Ana Maria Schuhmann and Mihri Napoliello

S ecial_EduCatien Children. of Limited Eh.lish eakin Abil

ThrdughOut the state of New Jersey there are at least 2,200 children in
bilingual programs who are in need of special education services because of
their mental, physical, or emotional handitaps. These children are receiying
bilingual education services but not special education services, becaus-eAthey
have not been officially identified as handicapped.

A second group of linlited English speakingability (LESA) children in-
cludes those who have officially been identified as handicapped. According
to -the State Department of Education the number of children in this group is
approximately 3,000. ,

The students of both groups are between the ages.of 5 end 20 and are
mainly from urban areas. In one large urban public school- system where there
are about 1,800 special education students, 500 need bilingual education
services. Although the majority of these children are of Spanish background,
there are Italian, Asj4n Indian, Haitian (French/Creole), and Chinese students
also in need Of bilingual special edUcation.

Manpower Needs

In its report to the Bureau of Education for the Handicapped of Augiosto4,1978,
the New Jersey SEA estimated that a minimum of 5,000 general education teachers
are serving children with handicaps in mainstream settings as a result of P.L.
94-142. Although there.are no concrete figures to show how many bilingual
education classroomsteachers are working with children with handicaps in
mainstreamed settings. we can assume that tt is a significant number and one
that will grow as the mandates of this and other legislation.continue to
take effect.

There is currently a great need for:

1. Resource room teachers who fan meet the special needs of the
LESA child;

Bilingual Education and English as a Second Language (ESL)
classroom teachers who can identify and service the handicapped
child who has been mainstreamed into a bilingual setting; and

3. Bilingual Education and ESL classroom teachers who can identify
and service the child with speech and language disor ers.

vilLSAIJInLInganm

Kean College has been a pioneer in meeting the needs of LESA children in New
Jersey since 1971 by establishing a Center of Bilingual Education and developing

15.



programs -to train bilingual education and ESL teachers. With 'the implemen-
tation of this innokiative one year inservice program, Kean College began a.

pilot project acidressed to meet the special needs of handicapped and speech
impaired LESA children.

The program at Kean-College consists of three subcomponents:

Subcomponent I. keeting the needs ofethe LESA child in the Resource Room:
Training in Bilingual/Bicultural Education for resource room teachers.

The program consists of one semester of planning, recruitment, and
curriculum development; two semesters of (1) intensive conversational Spanish
designed to breaMP the language barrier between resource room teacher and the
LESA chiT4 and to aid in communicating-with the language minority parents,
and (2) course work and seminars on the language (verbal and nonverbal),
cu turp, and problems of adjustment of the bilingual child. .(Teachers complete
1 graduate credit hours in this area.)

Subcomponent II. Meeting the needs_pf the LESA handicapped child in a
Bilingual Setting: Training in identifying and servicing the handicapped
,child for bifingual education and ESL classroom teachers.

The program consists of one semester of planding, tecruitment, and
curricuibm development and two semesters of course work, seminars, and field
experiences to be conducted J.n special agencies for the handicapped. Teachers
complete 14 credit hours in the education of the handicapped!

Subcomponent III. Meeting the needs of the Speech Impaired LESA child:
Training in Speech and Language Disordbrs for bi!ingual education and ESL
classroom teachers.

The program-lconsists of one semester of planning, recruitment, and
curriculum planning and two semesters of course work, including a seminar and
a 2(hour practicuM conducted at the College's Speech Cfinic, Teachers complete
14 graduate creditlours inrianguage and speech disorders.

Interde-artmental eration

The program is a cooperative effort of the 511 rrlyuai Ueiiat Llucrlt, th rorelgol
Language Department, and the Speciai education and Speech and Hearin,, Depart
ments. Appropriate courses were developed by coordinators from the Bilingual
Education and the Special Education Departments. The Director for the Bi-
lingual Educatioh Center at Kean College serves as Project Director. The
Project Coordinator is a specialist in teaching LESA children,

Pro m for S eci 1 Ecluc ition Pers

The program for Special Education persoi d(=,li!._911cd Lo c^1,A LIllojk l/

bicultural competence of resource room t_%achers and CST menbers, ,nhancing
their capability to deal with LESA students in their, program,

lb.



Objectives:

o To provide a: working knowledge of basic-Spanish oral language skillS, in
order to communicate effectively with students and parents. This is being
accomplished through an intensive second language workshop. to develop basic
conversational skills and, through a seminar designed to highlight and t'eview
basic terminology dealing with the area of the handicapped, i the target
'language (Spanish).

o To provide special education personnel with a knowledge ot the cultural
differences that affect learning styles of the target popdlation.

o To provide, through a seminar, the basic techniques suitabJe.for dealing
with the parents of the LESA population who have been classified as handi-
capped or who have speech/language disorders.

To provide basic knowledge of the New Jersey Board of Education Law and
how bilingual education operates in New Jersey.

o To provide information about some of the basic adjustment problehs faced by
the LESA student.

The program -is tarried out by the staff of theKean College Bilingual
Department and the staff of the Kean College Foreign Language Department.'

Program_for Bilin ual Education and ESL Classroom Teachers

The program for Bilingual rdwatton and ESL classroom teachers is designed to
expand the competence of bilihgual and/or ESL classroom teathers,:enhancing

ik their instructipcial capabilities, with handicapped LESA students who have been
mainstreamed into a bilingual setting

Obj tives:

o To provide a basic understanding of various handicapping conditions in
order to increase awareness of possible problems the LESA child may
demonstrate.

o To increase the teachers' ability to identify basic learning p -b ems and
to be familiar with the referral process.

o To provide teachers with the skills to plan and ar-ry out an appropriate
program of instruction for handicapped students,

o To provide a working knowledge, of P.L. 94=142,

o To provide first hand experiences in the area of special education through
on,site visitations.

This aspect of the program is carried out by the staff of the Special
Education Department of Kean College of New Jersey and by one of the staff
members bf the Bilingual Department of the college who is also certified ih
special education.



Part II. Descriptions of Federally Funded Bilingual /Bicultural
Special Education Traini49.Prdjects

i
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PROJECT DESCRIPTIONS

,PREPARATION OF TEACHERS OF BILINGUAL/MULTICULTURAL HANDICAPPED (ARIZONA)

TOjs project's primary, goal is to assist the'Department of Special Education
at Arizona State University 19 developing a master's degree program which will
prepare special education teachers to provide educational services to handi-
capped bilingual/multicultural children. The training. focus is on service
to menially retarded, language disordered, and behavior disordered children
in Arizona and the surrounding Southwest region.

The instructional staff consists of three bilingual/bicultural persons,
as well as other faculty member` within the Department of Special Education.
Trainince activities include course work and practica experierIce.

Trainee assessments are based on academic performance and the dehon-_
stration of desigillted competencies during the practicum experience, An
evaluation of the project's impact on the children served is obtained from
reports made by classroom teachers, school administrators, parents, and
Community services personnel.

The instructional resources used for training are largely developed
in house; however, some diagnostiC and instructional strategies are modified
and adopted from outside sources. The information dissemination process is
currently- being organized by project staff. It is anticipated that this
task will be coMpleted within one year of the project's implementation.

For further informat contact:

Alfonso Prieto
Robert Rueda% Ph.D.
Department of Special Education
Arizona State University
Tempe, AZ .85281

(602)A65-4756

MULTICULTURAL /SPECIAL EDUCATION PROGRAM. DEVELOMLNI (ALI (MI)

The inservicing of faculty will involve apprising regular educate, ,,r
various social and educational issues affecting bilingual/bidulturai hoHJI
capped children. The project serves the full spectrum of handicapped child
ren il San Diego County and the southeast region of California.

The incorporation of a preservic6'Oomponent into the regular educational
coursework Of the Multicultural, Elementary, Secondary. and Counselor Education
Departments (San Diego State University) is a current concern. Thus, those
individuals now receiving training in these departments will be provided with a

framework for effective management of mainstreamed special education children
and youth.



The instruct onal,staff consists of two bilingual persons as well as other
faculty members within the. Department of Multicultural Education. . Most train-
ing,resoUrces and materialS'are being developed in house; however, some materials-
from outside sources are being modified and subsequently dopted.

Project staff and trainees are currently developing assessment techniques
to be used in the collection of trainee and child change data.

For further information contact:

Dr. Viola Sierra
Department 'of Special,E4ucatipn
San Diego State University ,

5300 Campanile Drive
San Diego, CA 92182
(714) 265 - 5931/6665

BILINGUAL CROSS CULTURAL SPECIAL EDUCATION TRAINING (CALIFORNIA)

This projectproject provides preservice training to Spanish speaking graduate
level students. Training'offers participants, the opportunity to earn a
master's degree An Special Education ILO specialization credentialS in the
areas of learning, handicapped, and ciftunicative disorders. Project efforts
directly serve bilingual/bicultural handicapped children and youth in the mid-
region of California. Collaborative arrangements have been made with local
education agencies'for service delivery.

.There-are 31 trainees and ,2 bilingual and 1 non biligual start persons
involved, in the project. Procedures for determining project impact on trainees
and. the target population are currently being, developed. While many of the
instructional materials have been developed by project staff, some materials
from other sources have been modifie4 and subsequently adbpted.

For further inforMation contact.

BILINGUAL 1NSiRo,
(CALIFORNIA)

Or. Other'. (..1.ci

Department of Spec1,1 tA,, ki

Washington Center
San Jose State Uni,c, Ilr

San Jose., CA 95192
(408) 277-2646

VOR HIL RANoILAVI-Lb I, _ I inL i

The objective or Lb_ inservice program I L. L(alr. rk

in educating hawicapped children. Upo. c.mpletion of th, program, the stud_
can earn an M.A. sand specialist credential;.- The ploject serves nog them
California and the San Francisco Bay area.
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Presently, there are 20 traiiiees and 24 instructors, 19 of whom are
bilingual. Most of the resource materials used inthe/project were designed
by .students And faculty. TTraininq activities'conSYst of seminars, written
assignmentS, review of concept media (e.g.,'films, videocassettes, and slide
tapes), and a practicuM experience.

Participants are evaluated by semester exams and teacher observations
of performance practica. The Evaluation Institute at the University of
San, rahcisco is responsible for follow-up surveys of trainees' employability_
and for _determining project impact.

The project- operates'in CollaborWon with the University of San Francisco
faculty andadministratien, Bilingual Education organizatiOns (Bay Area Bilin-
gual EOucational League, Inc., California AssociatiOn for Asian Bilingual
Educationiand the BEL1 Clinic), and several school. districtS' handicapped
education programs.

For further information contact:

Dr. Leo P. 1(-.. Yam

Rossi Wing, -Lone Mountain
University of San Francisco
San Francisco, CA 94117
(415) 666-6876/8

BILINGUAL HISPANIC COMMUNICATIVELY HANDICAPPED CHILDREN (COLORADO)

The goal of the project is to develop a model program to train mkter's
and doctoral level students as speech-language pathologists,to provide
services to bilingual/bicultural communicatively handicapped: perons. The
project serves all bilingual disabilities 'q.xcept the visually handicapped.
The geographic location most directly served is metropolitan Denver with
outreaCh.to.rural Colorado. There are currently six M.A. students and three
Ph.D. candidates enrolled in, the project.

Learning activities being designed include a curriculum of courses and
a practicum.' An assessment of trainee competencies is determined by ' "-project

spetlfW clinician evaluation forms and the ' "ABC Method of Analysis."
Participant midterm and final practicum repo is provide valuable information
about project effectiveness with respect to nfluencing changes in a childic
behavior.

Three university professors in the Communication Disorders and speech
Science Division are actively involved in the project. While none of these
instructors is bilingual, seven bilingual individuals on the nine member
Advisory Copncil will help design the model progem..
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For further information contact:

'Patricia. Hale Killian, Ph.D.
Communication Disorders and Speech Science
University of Colorado
MA 108, Box-88
Denver, CO 80240

(303) 629-2538

Natalie Hedberg Daves, Ph.D.
Communication Disorders and Speech Science
University of Colorado
MA 108, Box 88
Denver, CO 80240
(303) 6292479

LEARNING DISABILITIES PROGRAM FOR TEACHERS OF NON ENGLISH SPEAKING CHILDREN
(ILLINOIS)

This three year preservice project is designed to train bilingual specialists
in learning disabilities '(M.A. or M.Ed.) to meet the educational needs of
non English speaking Children. The instructional staff during the academic
year comprises one bilingual and two monolingual professors,

The training includes: (1) theoretical and practical experiences in
the coursemork; (2) practical experiences with parents to provide information
for their Understanding of the educational and emotional needs of their child-
ren; and (3) collection of longitudinal data to document child change data
and to analyze the effectiveness of instruments, including nondiscriminatory
testing.

The collection of trainee-chdnge data is accomplished through the use
of "project specific" questionnaires and academic and practicum course work
performance.

The geographic locations served by the project are the Chicago Metro
politan area and adjacent suburbs. A working relationship for referrals has
been established with El Uogar del Nino (day care center).

ForKurther information contact:

Rafaela E. Wetter. Ph Li
School of Education
DePaul University
802 W. Belden
Chicago, IL 60614

(312) 3218390/1
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MINORITY ISSUES INSERVICE PROGRAM (MIIP) KANSAS)

d ThiS:three.year cooperative project, sponsored by the Unjversity of Kansas
' and.the Kansas.City, Missopri School District, provides Inservice training
to,:jecal regular education teachers and special education personnel employed
in 20 area elementary schools. Special emphasis is on increasing the know-
ledge and skills of these practitioners who will, in turn, serve handicapped
and multicultural children in the Kansai City,.Misiouri School District.

A package is currently being develbped for training purposes. It includes:
a training guide and manual for principals and/or special education leaders;
an inservice training monograph for teachers; and a 15 minute filmstrip cassette
.kit." Trainers.will be evaluated by pre and posttests, a survey questionnaire,
end a mastery exam.

'Project information Is, disseminated throughput the local school distric
and nationally through The Council for Exceptional Children.

For further information contact:

Ms. Dorothy Preston
Program Implementation Specialist
The University of Kansas Medical Center
College. of Health Sciences and Hospital
Rainbow Boulevard at 39th Street
Kansas City, KS 66103
(913) 588-4526

TRAINING PROGRAM FOR SPEECH LANGUAGE PATHOLOGISTS AND TEACHERS TO WORK WITH
MINORITY/BILINGUAL PRE SCHOOL AND PRIMARY GRADE, CHILDREN (MASSACHUSETTS)

This prbject offers preservice alining for graduate students (M.A.) in speech
and language pathology. The project primarily serves the communicatively
disordered in Boston, and, in particular, those living in the Roxbury and '

Dorchester communities.

A collaborative instructional arrangement with Northeastern University
allows selection of fouror five graduate Students each quarter to participate
in the project. Thus, trainees can benefit from a practicum experience in
addition.to University academia.

Trainee evaluations are based on academic performance as well as perfor-
mance during the practiCum. Assessment focuses on diagnostic competency,
qUality of.interaction with clients, preparation for therapy, personal and
professional behaviors, and other specialized skills. Child change data are
collected mostly through protodols designed to provide diagnostic information
on speech and language impairment. (

The instructional staff includes one bilingual speech patholpgiut With
consultancy assistance from Instructors in the Speech and-Tathology Department
at Northeastern University and from professionals. in the Massachusetts educa-
tional community.

2
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For further information contact:

Elise S. Kaufman, M.S.
Department of Audiology
College of Education
Northeastern University
360 Huntington Ave.
106 Forsyth
Boston, MA 02122
(617) 437-2495

d Speech Pathology

BILINGUAL SPECIAL EDUCATION PROJECT (BISEP) (MASSACHUSETTS

This' project developed from the collaboratiVe efforts of the Massachusetts
Advisory Council of Bilingual Education to the Department,of Educatign ands
the Bilingual Special Education Training Group Task Force.within the Division
of Special Education's Manpower. The project serves the full spectruin of-
handicapped minority children and youth in MassachuSetts.

Project BISEP conducted a comprehensive assessment of student needs
- to determine the nature of the particular services required. The project

has made extensive efforts to address those needs through developing publi-
and holding conferences on nondiscriminatory assessment; conduct

regional workthops for schoolpertonnel at local, regional, state, and national
levels on issues in bilingual/bicultural special education; and deliver state-
:wide inservice trainingto speech theraeistsand psychologists in assessing
limited English proficiency students.. Inservice training is designed to help
teachers screen students for language proficiency and special needs. Another
focUs is the assessment of the learning. styles and problems of limited EngliSh
speaking children.

Since September 1979, BfSEP'has initiated and funded two 'model bilingual/
bicultural special education graduate programs. One-is housed at Regis College,
the second at Fitchburg State College with a site at Westfield State College,
all in Massachusetts. 'At present, 50 certified bilingual/bicultural teachers
are enrolled in,a licensure program.

In tddition to the above efforts, BISEP operate's an information
:,dissemination Service. The project team responds to individual requests
for information regarding child placements, programs, and resources available
for limited English proficiency students.,,

Present'BISEP activities include: updating research and program models
in bilingual/bicultural special educatidn; the delivery of local and regional
inservice training; proposal writing forAdditional 'funding; and the delivery
of daily teChnical assistance to school-systems, agencies, and parents in the
area of linguistic minorities and special education.

24.
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For fu the information contact:

Patricia Landurand
Regis College
.Weston, MA 02193
(617) 893-1820

-REGULAR EDUCATION INSERVICE: GENERIC SPECIAL TEACHER TRAINING PROGRAM
(ELEMENTARY, SECONDARY, BILINGUAL) (MASSACHUSETTS)

Pr &vide training in lees course work,-iiesearch projects;-seminars, and

practicum experience. Upon completion of project activities, Participants

earn a master's degree. While the immediate concern of the project is to
train qualified generic' special teachers, these trainees are expected to
collaborate with and give ongoing support to regular classroom teachers.
The project services the full spectrum of handicapped children in Boston

And Chelsea, Massachusetts.

Specific project goals are: (1) to develop a model Bilingual/Generic

Special Teacher Training Program that ill bridge'the gap between bilingual
and special education, first aft the eldmentary level and later at the secon-
dary level; (2) to equip bilingual teachers with special education competencies;
(3) to .provide needed resources for alternative instructional materials and
strcategies; and (4) to make parents and community liaison personnel aware
of their relationship to the total systeM of services. ,.

At,present, there are 12 bilingual trainees, 8 bilingual instructors, and
20 nonbilingual instructional staff. Trainee change data is obtained through

an analysis of pre and posttests and practicum experience reports. Further

iassessmentof project impact, with respect to the target population, is
determined through practicum statistics.

For further information contact:

Sister Loretto Hegarty, Ph.D,
Regis College

,Graduate Division
235.Wellesley Street
westbn, MA 02193.,
(517) 893-1820, ext..240
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SCHOOL PSYCHOLOGISTS TRAINING _ON NONDISCRIMINATORY ASSESSMENT OF CHILDREN
WHO HAVE SPECIAL NEEDS AND LIMITED ENGLISH SPEAKING ABILITY (MASSACHUSETTS)

The primary goal of the project islo develop and implement a program to
train. practicing school psychologists in nondiscriminatory assessment/
evaluation of bilingual and Limited English Speaking Proficient (LESA)
children with special needs. The project also provides participants with
information about resources available within the school and community.

The 36 trainees enrolled in the project serve LESA children with special
needs in Boston and the northeastern region ofpassachusetts. The resources
and materials used in project implementation were largely developed by project
staff. There are eight bilingual and two nonbilingual staff persons assigned
to this project.

As'assessment of trainee progress is based upon the demonst ation of
lesignated.competencies. ' An examination of the kinds of services being
'delivered by trainees within the school and community is another indicator of
project impact. 4,

Information dissemination activities incl e local presentations about
project operations and workshops at state and at onal conferences.

for further information contact:

Diane Coulopoulos Ph.D.
Psychology Depar nt

Simmons College
300 The Fenway
Boston, MA 02115
(617) 738-2172 ,

MAINSTREAMING INSERVICE PROJECT FOR CHILDREN OF LIMITED ENGLISH SPEAKING'
ABILITY (NEW JERSEY)

Inservice_training is designed to, expand the bilingual/bicultural awareness
of resource teachers and child study team members, and to enhance the in-
structional competencies of bilingual/bicultural education teachers -in deal-'
ing with handicapped LESA students. The project focuses on meeting the needs
ofall handicapped children in Union and Essex Counties in New:Jersey.
Collaborative arrangements have been made with the locat education agency,
the.New Jersey bilingual teachers, and the local task forceon Bilingual
Special Education. -

There are 42 trainees and 5 bilingual and 2 nonbilingual instructional
staff persons on the project. Impact on the trainees is determined through
an analysis of pre and posttests and attitude scales. Project staff are
currently developing an instrument to be used in the collection of child
change data. Another projedt goal is to produce a bilingual manual (including
a Spanish-English glossary) to be used by special education personnel.
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For further information contact:

Ana Maria Schuhmann
School of Education
Kean tbllege of NeW. Jersey
Morris Avenue
Union, NJ 07087
(201) 527 -2405.

RECRUITMENT AND TRAINING OF BILINGUAL/BICULTURAL STUDENTS (COMPONENT
(NEW MEXICO) ,

This Atoject is Aesigned to provide training for bilingual/bicultural,special
education teachers interested in intensive preparation in one of four concen-,
trations: earning-disabilities, mental 1.etardation, behavior disorders,
or giftedness: There are five master's degree students-and one doctoral
candidate currently enrolled. Participants` re recruited from Arizona,
Colorado, New Mexico, and Texas. They must indicateA desire to return to
their communities after training and also must hold a bachelor's. degree
in Bilingual Education.

In addition to liming their respective degrees, trainees have the
opportunity to increasitheir language proficiency in either Spanish or
a Native American language. They are also prepared te serve as resource
links in the communication network between the Special. EducatimDepartment
and bilingual/bicultural special education programs across the state and
southwest region.

The instructional staff consists of 2 bilingual/biruitur 1.persons and
the 13 faculty members in the Department of Special Education. Procedures
for determining project impact on the trainees and the target population are
currently being developed under the Combined efforts of staff and paetitipan

For,further information c ntact:

Dr. ky Gonzalez
Department of Special Education

. College of Education
University of New Mexico
Albuquerque, NM 87131
(505) 277-5018
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TRAINEESHIPS IN PRESCHOOL EDUC ON FOR THE HANDICAPPED (NEW MEXICO)

The primary objective of this project is to provide teachers with a set of
competencies and/or skills which will prepare them to address-the needs of
young bilingual/bicultural handicapped children. Upon completion of-training,
participants earn nine graduate hours which may be applied toward either a
master's degree or continuing education units. Although'the emphasis of this
project is inserv:ce for teachers, some graduate'students are involved in
the training curriculum.

The proJect-has the capacity to accommodate 2E1 to'32 inservice trainees.
One bilingual and four non-bilingual staff persons are involved'with the
Object.. While many training and/or resource materials are being developed'
by staff, some materials from other sources are modified and subsequently
adopted.-

Project efforts most directly serve-bilingual/bicultural handicapped
children in 32-Counties in New Mexice..A brochure explaining project
operations is disseminated' mostly to elementary school superintendents;
directors of special edUcatien; early childhood programs in public, private
and parochial schools; and all agencies within the state that service the
developmentally disabled. Copies'of this brochure were distributed at the
fall and spring meetings ofthe New Mexico Council for Exceptional Children
in Albuquerque and Roswell.

This training project operates in collaboration with the Department
of Special Eddcation, Areas of Bilingual Education, dUCational Management
and Development, and the Indian Affairs Project.

For furtherinforma ion contact:

Glenna l(yker, Coordinator
Arrea'of Special, Education
Depariment of Education Specialities
University'of New Mexico
Box 3 AC
Las Cruces, NM 38003
(505) 646-3237

PREPARE AND R ETRAIN TEACHERS IN ADAPTED PHYSICAL EDUCATION (NEW MEXICO)

This project offers preservice training for graduate students whO, upon
completion, of the project, earn either an M.A. or Ph.D. degree. The project
also hasa non, degree/inservice'component for retraining teachers in adapted
physical edutation.

. Participant training addresses the needs of all handicapping conditions.
Project efforts are concentrated in New Mexico and the bordering areas of
Colorad6, Arizona, and Texas.
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At present, there are 'seven instructional M.S. students and )two
Ph.D. candidates involved in the project. 'Information relative 0 project
effectiveness and to trainee change is obtained through competency demonstra-
tions' checklists for employers, surveys; and questionnaires. Child change
data is Obtained from regarts made by classroom teachers, parents, and community
services personnel.

Many of the project's resources have been adapted from: I Can Program --
Michigan State University; Project EXPLORE (Expanding Programs and Learning
in Outdoor Recreation and Education)--Portland State University; PEOPEL
(PhYsical EdUcation Opportunity Program for Exceptional. Learners)--Phoenix
Unified Scheel DistriCt; PREP (Preschool Recreation Enrichment Program )-
Maryland National Capital Park and Planning Commission; Project ACTIVE
(All Children' Totally Involved Exercising); Project PELRA (Physioal7Education
Least Restrictive Alternatives); and STAR (Staff Training for AdaptedRecreation

Dissemination activities include annual project reports, communication
with-public schools and local/community interest groups, and participation
in the National Consortium of Physical Education and Recreation. .

The Gallup Branch of the University of New Mexico is in the,, process of
incorporating an A.A. degree in recreation with a training component in
physical education that will be Modeled after this project.

For further information contact:

Ernest K.:Lange,:Ed.D.
Johnson Gymnasium

. --College of Education
University. of New Mexico
Albuquerque,' NM :87131
(585)'27785933

PROGRAM ASSISTANCE GRANT: GRADUATE PROGRAM IN BILINGUAL SPECIAL EDUCATION
(NEW YORK)

The project objective is to increase the .number of qualified.bilingual/
bicultural special education teachers, Uflingual diagnosticians, bilingual
resource room specialists, and bilingual/early childhood/special educators
in the New York City area. This training offers its participants the
opportunity to earn a master's degree in Science with a specialization in
Bilingual Special Education (Hispanic, focus).

Five bilingual
J
and approximately 15 non bilingual staff persons provide

instruction and on site supervision to 28 trainees on various issues relevant
to the full spectrum of the bilingual/bicultural handicapped. Collaborative
arrangements with a broad cross section of specialists and clients in public
and private institutions contribute to prdject effectiveness.
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Trainee and child change data are gathered through a ,liariety of sources:

graduate assessment of special education programs; evaluation of on the job
graduate performance; assessment' of student comPetencies; and student inven-

tories. Long term effects of the project,may be determined by longitudinal
case-studies which focus on graduates' professional contributions and employer'

ratings of job performance.

Information dissemination activities include the-preparation orexhibitt.,

discUssions workshops, videotapes,.publishable esearchand eresource
center.

For further information contact:

Carmen D.. Ortiz, Ph.D.
Graduate Programs, Bilingual Education Program
Bank Street-College of. Education
610 W. 112th#,Street
New York, NY' 0O25
(212) 663-7200, ext. 391

PROJECT MAINSTREAM,(NEW YORK)

Project Mainstream. operates as a collaborative effort under the auspices of

Long Island University, Brooklyn Center, and New York City Community School

District No. 13. The project is a non degree/certificate'program. It offers

inservice training to 35 educators interested in serving the needs of all

mildly handicapped bilingual/bicultural individuals within the Bedford

Stuyvesant and Fort Green Communities for training implemented by educators

with an- expertise in educating the bilin§ual/bicultufal handicapped:child.

The instructional process involves the use of lectures, discussions, and

multimedia presentations. Trainees participate actively in experiential

activities., On site school visits and follow up se nags are also'intluded.

Both'tratnee change data and child change data are.dollected through the use

of scales and questionnaires. Information regarding project functions is

made available primarily-in articles and reports.

For further information contact:

Dr. Janet Finell
Guidance and Counseling
Brooklyn Center
Long Island University
Brooklyn, NY 11201'

(212) 834-6162



FbRDHAM UNIVERSITY SPECIAL -EDUCATION.PROORAM: BILINGUAL /BICULTURAL
SPECIAL' EDUCATION (NEW YORK)

The Special 'Education Program at Fordham University is a graduate program
offering-M.S., Ph.D., and professional diplomas_ in educational Psychology,
with a concentration in Special- Education. The project provides training
in the full spectrum.of handicapping conditions and serves both Manhattan.
and the Bronx in New. York. Most training resources are developed in house
with the cooperation of the Special Education Program; however, existing.
Curriculum and diapnostic-materials have been modified by project staff and
subsequently adapted into projebt operations.

,

The projett functions as a joint effort of the Special Education
Program, the School Pyschology Program, and the Bilingual Education
Department within the university. At present there are.10 M.S. students
and-50 bilingual teachers per .year involved ..in the4rOject.. These students
and-leachers are drawn from the.New York City7PublicSchpol'SysteM, Parti-
cularly District Numbers 4°4,-7,4nd Trainee assessments are based
on coursework and repbrts from fteld supervisors about participant-perfor-'
mance-andcompetenctes during the practicum. Further evaluation of project
impact, with respect to'the'target population, is determineUby classroom
teachers', reports.

Information dissemination activities-include organizing and implementing
a series of workshops and the publication of a locally distributed.newsletter.

For further information contact:

Dr. John Hicks
School of Education at Lincoln Center
Fordham University
New York, NY 10023
(212) 841-5276

NEW PREPARATION FOR EDUCATORS OF HISPANIC HEARING IM PA RED-CHILDREN-"-
LATINO INSERVICE TRAINING A.ND,ORIENTATION PROJECTS (LISTO) '(NEW YORK)

The objectivLof this inservice project is to train educational staff and social
service personnel to. 'improve their services to'HispaniC hearing impaired child-
ren and their families in the areaslaf bilingual/bicultural, educatibn and home!
school relationships. 'In additionto working with the State Education Depart-
ments,of Connecticut, Rhodt Island, and New York, the project has made colla-
borative training/activity arrangements with the Rhode Island School for the
Deaf and the Bank Street College of .Education in New York. The geographic
area served by this project is the entire northeastern region of the United
States.

LISTO presently accommodates 24 trainees. An approach to the collection
of trainee change data and child change data is currently being developed.



The instructional staff consists.of vightipeople,' s x of whom,are,f
. bilingual.. -The project maintains thaty"the Organization0f training. pretludi
the division pf staff Vftto bilinguarinStruction and non instruc-
tion."

At present, the project is engaged in in sive dissemination activities
with the schools or systems involyed.in thepro:ect.'re4eqtation-abOt
project operation was made at the National'ASsociation for Bilingual io' tine
(NABE) Conference, April 16-244 1980, lnAnaheimi California.

.See Dr. Lerman artWe."ImprOving ServiOs to Hispanic Hearing
..Impaired Students: ,elAtIOnShipto Bilingual Education" ,in Chapter One
this document for'anh Addpth ditcussion of the LISTO project

For further information contact:

Dr. Alan Lerman
Training, Research and Educational,

Evaluation Division
Lexington School for the Deaf
,30th Avenue & 75th Street
JaCkson Heights, NY 11370

(212) 899-8800-

VOLUNTEER INTERPRETERS FOR PARENTS OF HANDICAPPED CHILDREN'- BILINGUAL'
VOLUNTEER PROGRAM (TEXAS)

The primary objective of this. projeCt is to train 410-tillingual/bicultural
tommunity volunteers to.assist, families unfamiliar with the-English language
An locating community support and.servic0 fOr their handicapped children.

)1

The training focus is on the preparation of volunteers 'as :interpreters to
all areas ud,agencies of ,special 'educationc n order.ta help educate parents
577handicapped children. 'The ,project serves he'-`deaf /hard of hearing'within

the bilingual/biaultural,communities in the Houston, Te9s area. Project
1

activities, emphasize inservice training through practicum experiences W
l'of-15 designated social service agencies. Volunteers serve as interpreters,
in various healtii,.eduationi and community. sociAl serVice.agencies.

For further information contact; .

Marilyn F. Perryman
Adult and Continuing Education
Houston Community olleg'e System,
2800 Main Street,,Suite 405,
HouSton, TX 77002
(113)'524 -2128
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BILINGUAL PROGRAMJWCOMMUN CATiON PATHOLOGY (TEXAS)

This pro Affers,an M.S. in Communjcation Pathology, as well as a non
4egree/100.0ice component and astudTent recruitment component. Training.
-..051phoit 'is-0e:communicatively impaired in bilingual (primarily His
panic) populations'. .

-Trainies are selected primarily from the state of Texas; however,
enroliment_is-open to any student in the United ,States, trusts, or territories
who is proficient in a language other. than English. At present, four master's

degree candidates are enrolled in the project. An assessment of participant
performance and project effectiveness. is addressed by a "project specific ";

discrepancy evaluation model. .
. .

v

The instructional staff consists. of one bilingual and yen monolingual

((English-speaking) C011aborative4rrangements-include:
1)' fteld.based clinical placements-for4tudetits-4t. Worth Independent School
DistrictOarrant'COuntiEaster,SeaLSoCiety;'Harris,HoOttal, and the child

--Study teAter;,-.(2) recipt*al'OestlectUres by prOject:ttaff.and faculty at..

TexaS WOM5es..Unive,rsity,(Dentoq.; Southern Methodist OniverSity (Dallas),
obd.lexas'WelleyanCollege, (Ft. Wo'rth);-and (J)-.the provision of clinical
services to communicatively 'handicapped children in those community:agencies..
thatcannot-provide these services in Spanish, including small. Surrounding
public schOol districts, theqt. Worth Head Start Program, private schools,
church groups, and community groups.

, pis 'mina io activities lhclude.newspaper pubNations, newsletters,

radio an' ele inn coverage, Conferencesvmoetings, and project announcement

brochures.

For further information contac

Joseph W-Helmick,Th.11.-
ManUela.Juarez,.M.A.
Division of Communication Pathology
Allier Speech and Hearing Clinic
Texas Christian University
Fort Wortli,:-TX 76129

(817)-921-7620

SPECIACEDUCAtiOWPROGRAMITEXAS)

This pOject proVides'preService training in the areas of evaluation,.

diagnosis, and counseling. Upo,comOetion of project acttvities,-partici
pants'Will'earn an M.S. In Education with' credentials -at

.either an educational diagnosticiamo diagnostic resource teachie,for special'

education- counselor.-:



Participant training addresses the needs of all handicapped children
and youth but places particular emphasis on learning,disabilities. Currently`
there are ei ht trainees. The instructional staff, is Comprised qfl.biTingual,
and 18 non bilingual persons.

Learning activities include a curricUTixof courseworkind practical
experience. 'While many ofi,the instructional resources have been developed
by project staff, some cOmmercitl diagnostic, instruments ore used:, In
addition, some materials are modified and subsequently adopted from. other
s urce As assessment of trainee competencies is determined by means of

ecifie checklists and field experierice performance ratings.

This'Project most directly serves the bilingual /bicultural handiCapped
in Houston/Galveston and the TexaS Gulf Coast'. A colt borative arrangement

ihas been made with local education agences for service delivery.,

For further pformation contact:

Dr. 6rter
School of Professional Education
University of Houston t Clear Lake City
2700 Bay Area Blvd.
Houston,.Tk: 77058 .

(713) 488-0274



APPENDIX

RESOURCE ,DIRECTORY SAMPLE FO



The statewide clearinghouse of, the Bilingual Special Education Project in
Massachusetts.has avelOped a,Bilingual Resource Directory that includes,the
names and funCtions of bilingual people and.agehcies serving linguistic
minorities. The followihg form is used to catalog the relevant information
fon each0erson or agency. The Resource Bookls arranged alphabetically by
language. This type!of document serves a linkage network and encourages
interagency collaboration among personnel from local school systems, univer-
sities, hospitals--and other agencies serving lingiristic minorities.
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Name:

Address:

Telephone:
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INDIVIDUAL OR AGENCY:

REGION:

TOWN:

Area of expertise:

Advocacy
Assessment
Consulting
Counseling
English as a Second Language
Interpreting
Learning Disabilities
Legal Assistance

icine
N rology
Nursing
Program planning
Program development
Program administration
Program evaluation
Psychology
Reading
Recreation
Social work
Speech pathology
Speech therap5,
Teacher Aide
Teacher training
Teaching
Translating
Tutoring
Others:

LANGUAGE


